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Agenda

* What makes open education different?

Come for the finances....

....Stay for the pedagogy
SCOPE Framework
Revising textbooks

Renewable assighments
¢ Community of practice
* Social annotation

* Creating memes or social media shareworthy
content

* Photographs
* Creating textbooks

.



Licensing ‘@ ® \ Attribution

d efl nes open Others can copy. distribute. display, perform and remix

. - - E‘f' yvour work I'I they credit your name as requested by wou
education @%
- No Derivative Works

) @ ® @ Others can only copy, distribute, display or perform
Creative Commons

ND verbatim copies of vour work
Allows for sharing without ==
access fees @ @ @ SllIII‘B Alil!
SA

Others can distribute vour work only under a license
identical to the one you have chosen for vour work

Creator maintains rights

Variations allow for @@@@

revising and redistributing

Non-Commercial

@ @@ @ N§C Others can coey, distribute, display, perform or remix
vour work but for non-commercial purposes only.




Education costs are rising; OERs can help

F| nan Cia | COSt reduce student expenses.

' INFLATION RATE VS. CPI FOR
SaV|ngS matter 1 EDUCATION MATERIALS COSTS

41%

e Commercial materials are
often expensive

* Burdensome for students, 17%
especially historically INFLATION /”a

underserved groups (Jenkins
et al., 2020; Nusbaum et al.

2020) 2010 2014 2018
* Time spe nt sea rChing for FRED Ecenomic Data. (2019). Econemic Research, Consumer Price Index for All Urban Consumers:
ch eaper m aterials (Katz, 2019) E:::f:f%ﬁleﬂﬁ anr:cr:l Jiﬁpﬂﬁgf‘ﬁflﬂ rr:qa;' hitpsfred stiouisfed org/series/CUUROO0OSEEA,
Us Inflation Calculatos, (20019)., Betrieved calculatians from: {)
» Stress due to costs (Brandle et https:fwww.usinfiationcalculatar.com @“

al., 2019)



Faculty: Curriculum Materials Used in Teaching

Online homework Turning Point for Digital Curricula:

system 67% 5% 29% Sy
Articles/Case studies 49% 14% ITH
Textbook(s) digital AT 22% 31%
Textbook(s) print 44% 22% 34%
Video/Film 39% 19% 42%
Software 3% 10 6I0%

Other: Supplies,
calbculator, data sets, 2B% 9% 63%
classroom clicker, etc.
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Paying for homework

* 79.5% have been required to pay
for homework

» 28.0% have avoided classes that
require paying for homework

* 29.4% grade was hurt because of
not affording an access code

* 16.1% dropped/withdrew from a
class because of the cost of the
homework

* 6.2% failed a class because of
access code costs




m First generation students m Continuing-generation students
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But open is more than just free!

The 5R Permissions of OER Free Open

Retain * Make and own copies

Reuse e Usein a wide range of ways

Revise * Adapt, modify, and improve m
Remix * Combine two or more m m

=l=le[lyigle10i=00 * Share with others
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Disposable assignment

- “A Disposable Assignment is any assignment about
which students and faculty understand the following:

- Students will do the work
- Faculty will grade the work
- Students will throw away the work”

- David Wiley, CEO of Lumen Learning




Renewable assighment definition

“A Renewable Assignment is any assignment OPEN PEDAGOGY NOTEBOOK

Whe re. Sharing Practices, Building Community
Students will do the work
Faculty will grade the work
The work is inherently valuable to
someone beyond the class
The work is openly published so those
other people can find and use (5R) it”

David Wiley, CEO of Lumen Learning

Renewable assighments are key to open
pedagogy




A NEW FRAMEWORK FOR
OPEN EDUCATION RESEARCH

? Definition . Examples of Inquiry
SOCIAL A corrective and liberatory practice; Inequities of open ed.
JUSTICE Equitable distribution of resources and infrastructure and funding across
opportunities, and attainment of full rights for all. regions globally
COSTS Losses assumed to be either due Financial expenses and savings;

to or avoided by open education. emotional costs, cognitive load

Grades, K-12, achievement,

OUTCOMES Presumed effects due to Teaching practices, promotion,
open education. and tenure

Impressions and opinions of Quality measures by students
PERCEPTION open education. and faculty

Fully participating and being
ENGAGEMENT actively involved in open education

Learning analytics and strategies




So how can

open “A process and also a goal to achieve a fairer
: society which involves actions guided by the

edu Cat} on principles of redistributive justice, recognitive

hel P Wildg justice or representational justice.”

Social (Lambert, 2018)

justice?

Clinton-Lisell, V., Legerski, E., Rhodes, B., & Gilpin, S. (2021).
Open Educational Resources as tools to foster equity. In C. Ozaki

& L. Parson (Eds.) Teaching & learning for social justice and

equity in higher education, Volume 2 (pp. 317-337). Palgrave

MacMillan. /




Social Justice Framework
for Open Education (tambert 2018)

D

What Does It Address?

Equitable access to course materials,

affordability

Socio-cultural diversity in materials,
diversity of perspectives and the
centering of marginalized experiences

Power/authority in authorship,
co-construction of materials,
(marginalized communities tell their own
stories)




 Students historically underserved in higher
education are more adversely affected by
expensive commercial materials (Jenkins et
al., 2019; Nusbaum et al., 2019)

, , , * Meta-analyses and systematic reviews

Redistributive indicate that course grades are similar and

justice withdrawal rates are lower with OER (Clinton
& Khan, 2019; Hilton, 2016, 2019)

* First generation and low-income college
students benefit more from OER (Colvard et '
al., 2018; Hardin et al., 2019)

* Access hypothesis (Grimaldi et al., 2019) /

o







Lack of diverse representations in
textbooks (Deckman et al., 2018;
Parker et al., 2017; Rosa et al.,
2016)

Recogn Itlve i OER are editable—so you can fix
j u Stlce this problem yourself!

Increased visibility = recognition







Focus on Diversity and Culture

e eulture influences their response to and beliefs
g.-.ﬂﬁrﬁlm Some common eultursl differences retated to
pain 2r¢ Fsted here.
- ; May mfmnu_ﬂﬂpﬂh medicine but instead thank Allak for
o Fitis the result aof a h!ﬂ_li-i‘hgﬁ:'l'ﬁﬂdi.‘ﬂ'ﬂ_l procedure.
¥ Pain s considerect o test of faith, Therefore Muslim dlients
st endhure pain as 3 sign of faith in retum for forgiveness
e Howers s st sook pain e henroc
sealy because needless pain and suffenng ase frowned upon.
fustims prefer to be with family when in pain

: §5 oty ot s o medbeation because they do
I 'l. ta 'ﬂﬂm*myﬁ' wfmﬂmj ey
Glents o @ﬂﬁm&ﬁeﬂﬁ“ stoicism 45 3 re-

DCiAteris: |

® They bélieve inprayer and laying on of han.r:i-s to heal pain
and believe that relief s proportional to farth,

Jews -

® Jews may be vocal and demanding of assis_tanc.e: |

L Thay befieve that pain must De shared and validated by
others.

Hispanics

® Hispanics may believe that paln is & form of punishment
and that suffering must be endured if they are to enter
heaven. '

B They vary widely in their expression of pain: Some are stoic
and some are expressive. :

B Catholic Hispanics may tum to refigious practices 1o help
them endure the pain,

MNative Americans

B Native Americans may prefer to receive medications that
have been blessed by a tribal shaman They believe such
5 blessing allows the client to be more at peace with the
creator and makes the medicine stronger,
B They tend to be less expressive both verkially and nonver
B They usually tolerate a high level of pain without request- -
ing pain medication, :
B They may pick a sacred number when asked to rate pain
-ena numerical pain scale.

incot Willams & Wilkin; Al-Atiyyat, 1. M, H @009). Cultural diversity
1 8/ Glaer, . N. (2004), A review af t (nerumire an care of cliaria it sar



Ms. Caldron: This poor, single-parent was concerned about discrimination in the
school. She was a recovering drug addict receiving welfare. She did not discuss her
concerns with other parents because she did not know the other parents and did not
monitor her child's progress or get involved with the school. She felt that her concerns
would not receive attention. She requested spelling lists from the teacher on several
occasions but did not receive them. The teacher complained that Ms. Caldron did not
sign forms that were sent home for her signature.



I25sls
consumer tribe: a group of people who share a lifestyle & who can identify with each other
because of their shared allegiance to an activity or a product
o often unstable & short lived
0 shared emotions, moral beliefs, styles of life & of course the products they jointly
consume as part of their tribal affiliation
Tribal marketing: is to link ones products to the needs of a group as a whole. Many tribes
devoted to activities such as skateboarding is youth oriented




* Open and commercial
materials both lack diverse
representation (Brandle,
2020; Nusbaum, 2020)

* Open education licensing is
a tool for recognitive justice

* Instructors and students
can work together to
improve materials




Faculty guide to renewable
assignments/open pedagogy

* Links to resources
 Examples
* Research evidence (when available)

 https://tinyurl.com/mu7ap2k3

SCAN ME




“As open as possible, as closed as necessary”

Open Values
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Renewable assignments study: multiple
Instantiations

8 faculty members were in a community of practice to convert an
existing assignment into a renewable assignment

* Renewable assignments included making webpages, creating
brochures for local organizations, and transcribing historical works

» Students were encouraged, but not required to Creative Commons
license and publicly share their work for reuse

 Students were surveyed and asked to compare their experiences

Clinton-Lisell, V., & Gwozdz, L. (2023). Understanding student
experiences of renewable and traditional assignments. College
Teaching. https://doi.org/10.1080/87567555.2023.2179591




Vaccines

Home

The History of Vaccines
Existing Vaccines
Availability Disparities

Health Coverage
Disparities

Raclal Disparities
Orther Disparities

The Anti-Vaccine
Movement

COVID-19
Animal Vaccines
Myths Versus Facts

What If We Stopped
Vaccinating...

Glossary

RACIAL DISPARITIES
av.

THE TUSKEGEE SYPHILIS STUDY -

In 1932, there was no known treatment for syphilis. The Tuskegee Study of Untreated Syphilis in the Negro Male, or the Tuskegee Syphilis

Study, was conducted by the U.S. Public Health Service and the Tuskegee Institute. The purpose of the study was to record the natural history
of syphilis in hopes of justifying treatment programs for Black people (CDC, 2020). The study involved 600 black men—399 with syphilis. The
men were told by the researchers that they were being treated for “bad blood,” which was a local term used to describe several ailments. The
information of the study, or its real purpose, was not told to the men; they were misled and had not been given all the facts required to
provide informed consent (Nix, 2019). Even though there was a treatment of choice for syphilis, the researchers never gave adequate
treatment to the subjects. Instead, the subjects were given periodic physical assessments and told they were being treated (CDC, 2020). The
men were not provided effective care because the researchers wanted to track the disease’s full progression and the study went on as the
men died, went blind, insane, or experienced other severe health problems due to their untreated syphilis. The study was supposed to go on

for 6 months, but it went on for 40 years (Nix, 2019).

Issues of Social Justice/Student Interests

26



Representational justice

w

M

63

B Renewable B Traditional

My voice mattered in the renewable assignment.

People like me could see themselves in my work on the
renewable assignment.

| could share ideas from my unique perspective in the
renewable assignment.

| could speak from my experience in the renewable
assignment.

| felt my work had value in the renewable assignment.

| was able to express myself in the renewable
assignment.
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Representational Justice
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Recognitive Justice

3.0

25

2.0

1.5

1.0

Publicly Shared

Not Publicly Shared

How | view myself in terms of gender was represented in
the course materials.

Functional diversity in terms of disabilities and abilities
was shown in the course materials.

The contributions of minoritized individuals were
apparent in the course materials.

My identities are visible in the course materials.

| feel that the course materials are inclusive of my
classmates’ identities.

The course materials represented people a non-sexist
manner.




Reasons for

public sharing

“I decided to publicly share my assignment because | wanted
people to see my work. | did not want to do work for an
assignment just for it to virtually disappear. My group and |
worked very hard on the project and | wanted to share our
work.”

“It was a requirement for the class.”

“I would like to share this because it could lead to long lasting
impacts on campus. everyday students and faculty will be
able to see and appreciate our work.”

“Because it could be worked on and further developed.”

“It is valuable information that others should be able to use
when needed!”

“I think we did well and that it would be a good educational
purpose in the future.”



Reasons for
not publicly

sharing

“I don't want other people to look at my assignments
because always worried what people think about my
thoughts through the assignments.”

“I am still kind of shy to put my work out there for people to

”

see.

“I worked on my assignment with multiple other peers and
did not get their consent to share it.”

“It feels a bit personal for me to share the assignment with a
large group.”

“It wasn’t something | was comfortable sharing.”



Social annotation

o Students share notes on
electronic documents/files

o Perusall
o Hypothes.is
o Google docs

« Hypothes.is allows for
public sharing of comments

« Some journals allow for
sharing annotations

=+ Export Gitation * Add To My List .- Alerts =R © Request Permissions < Turn Dictionary Off

=

‘- € Annctations

Jump to

Abstract

Method

Results

Discussion
References
Acknowledgements

Corresponding Author

Online First Posting
PEDAGOGICAL POINTS TO PONDER

Using Social Annotation to Enhance Student
Engagement in Psychology Courses

x

Julie Lazzara =, Virginia Clinton-Lisell

Author Affiliations »
Lazzara, J., & Clinton-Lisell, V. (2022). Using social annotation to enhance studer

engagement in psychology courses.Scholarship of Teaching and Learning in Psy
Advance online publication. hitps://doi.org/10.1037/st10000335

Abstract

Increasing engagement in asynchronous online courses is a goal for many colleg
While discussion boards have been used in the past, social annotation is an alter
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Representational justice

My voice mattered in social annotation

M(SD) Observed Observed : :
o ) People like me could see themselves in my work on the
minimum ' maximum social annotations
| could share ideas from my unique perspective in the
Rep. 3.87(.68) 1.67 4.83 social annotations.
Justice : : :
| could speak from my experience in the social

annotations.

| felt my work had value in the social annotations.

Clinton-Lisell, V. (2023). Social annotation:
What are student perceptions and how does
social annotation relate to grades? Research in

Learning Technology.
https://doi.org/10.25304/rlt.v31.3050

| was able to express myself in the social annotations.




—

B Social annotation [l Quizzes [ Individual notes

Choice Pressure Competence Relatedness Interest/enjoyment




Making Memes or Other Visuals

\aflip.com S U KAPITANOFF & PANDEY 20171

Kapitanoff, S. & Pandey, C. (2017). Stereotype threat, anxiety, instructor gender, and
underperformance in women. Active Learning in Higher Education, 18(3), 213-229.
https://doi.org/10.1177/1469787417715202

Clinton-Lisell, V., & Kelly, A. E. (in-press). Are Scientific Memes Motivating
and Does Public Sharing Affect Motivation? Psychology Learning & Teaching

Scientific Memes: Students
communicate research findings using
memes and brief amounts of text.

These are shared on social media to
disseminate accurate information and
allow others to use them.

Search Twitter @drclintonlisell
#scientificmemes for examples

Scan here:







Types of value

Intrinsic

The meme project was
interesting for me.

The meme project was boring

for me. (R)

| would like more meme
projects in my classes.

Utility
* The skills | learned through the

meme project was relevant to
my life

* The skills | learned through the
meme project were important
for my career.

* In general, the meme project
was pointless.
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Results

Intrinsic value

Public

Not public

Utility value

Public

Not public



Emotional Cost

e | worried about this meme
project.

* The meme project was
emotionally draining.

* The meme project was
frustrating.

* The meme project was stressful.

* The meme project made me feel
anxious.

25

23

21

19

17

15

13

11

9

7

5

Public

Not public




Self-evaluation of skills

Communication skills

5

4.5

4

3.5

3

2.5

2

1.5

1

Public

Not public

Scientific knowledge development

5

4.5

Public

Not public



4.5

IS

Academic emotions

* | feel confident about the meme project. h
* Thinking about the meme project makes me
uneasy.
* | am proud of my meme project. -
* | feel embarrassed about my meme project. II II

Confident Uneasy Proud Embarrased

w

N

(6]

H Public B Not public



Overall, students found making memes
enjoyable and valuable

Low emotional costs

Take home
pDOINtS

More pride reported without public
sharing (???7?)

Public sharing may have benefited

communication skills and scientific
knowledge development
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* Photographs in course textbooks lack diverse
representation (Biddle et al., 2022)

e Students take photographs related to course
content

e Creatively Commons and share

» Edit/update textbook with the photographs




Student
experience
with photo

sharing

* Based on survey responses...

 Motivated to contribute to an open
textbook

* Somewhat concerned about public
availability

* Project made the course more engaging

* High perceived educational value

» Belief that their photos added to the
diversity of publicly available materials

Biddle, A., & Clinton-Lisell, V. (accepted). "The Pictures
Allowed Me to Connect to the Material More": Student
Perceptions of a Diversity-Focused Open Pedagogy
Assignment. Scholarship of Teaching and Learning in
Psychology.



Student comments about the purpose of the photo

project

“Since we‘ve been sharing our photos, I have been observing photos differently and really taking the time to
look at each picture I take or observe. *

“I think that this project connects to the content analysis textbook because we basically reflect upon and
explore the reasons, emotions and experiences that have guided their chosen images.”

“I think that as a class we did a great job submitting diverse pictures. The textbook felt more academic and
less personal. The pictures allowed me to connect to the material more.”

“It's correlated because we are using pictures to increase the diversity of images throughout the textbook. In
the initial content analysis, we recognized that representation in our textbook was lacking for certain
cultures/races. In our pictures for this project, we are attempting to increase that diversity in various sections
[of] our textbook.”



Students create multiple-choice questions

Why have students answer questions when they can
write them?

| recently trialled a new assignment in my Social Psychology class: During each of the 10
weeks when there was no scheduled exam | asked my students to write multiple-choice
questions. That's right, they wrote questions instead of merely answering them.

From a pedagogical perspective, | really wanted my students to achieve a deeper level of
understanding (e.qg., the level it takes in order to craft three plausible distractors). However, this
assignment also served a pragmatic purpose in that the open textbook that | use for this
course (and that | helped revise) does not yet have a readymade question bank. By asking my
students to craft and peer-review multiple-choice questions based on the concepts covered
that week (and scaffolding this process over the semester), | considered | had a budding open
pedagogy project on my hands.

Here's how it went:

1. The students were asked to write 4 questions each week, 2 factual (e.g., a definition or
evidence-based prediction) and 2 applied (e.g., scenario-type).

http://openpedagogy.org/assignment/why-have-students-answer-questions-
when-they-can-write-them-by-rajiv-jhangiani/

“Test” by lecroitg is licensed CCO


https://pixabay.com/photos/test-testing-exam-sat-act-mcat-986769/
http://openpedagogy.org/assignment/why-have-students-answer-questions-when-they-can-write-them-by-rajiv-jhangiani/
http://openpedagogy.org/assignment/why-have-students-answer-questions-when-they-can-write-them-by-rajiv-jhangiani/
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Open History of Psychology:
The Lives and Contributions of
Marginalized Psychology
Pioneers

Alison E. Kelly and Brittany N. Avila

This is an open educational resource (OER) co-created by students
in undergraduate History and Systems of Psychology courses.
Each chapter focuses on the life and contributions of a
marginalized pioneering psychologist. [Image Attribution: Penn
State Special Collection, https://goo.gl/WP7Dgc, CC BY-NC-SA
2.0, https://goo.gl/TocOZF]

@ @ @ Creative Commons Attribution NonCommercial




A NEW FRAMEWORK FOR
OPEN EDUCATION RESEARCH

? Definition . Examples of Inquiry
SOCIAL A corrective and liberatory practice; Inequities of open ed.
JUSTICE Equitable distribution of resources and infrastructure and funding across
opportunities, and attainment of full rights for all. regions globally
COSTS Losses assumed to be either due Financial expenses and savings;

to or avoided by open education. emotional costs, cognitive load

Grades, K-12, achievement,

OUTCOMES Presumed effects due to Teaching practices, promotion,
open education. and tenure

Impressions and opinions of Quality measures by students
PERCEPTION open education. and faculty

Fully participating and being
ENGAGEMENT actively involved in open education

Learning analytics and strategies




Questions?

Virginia.Clinton@und.edu
Follow on TikTok and YouTube @learningcast
Follow on Threads @drclintonlisell

Faculty guide to renewable assignments
o Links to resources

o Examples

o Research evidence (when available)
o https://tinyurl.com/mu/ap2k3

SCAN ME

Special thanks and credit to Lindsey Gwozdz, Heather
Miceli, and Will Cross for sharing examples and materials
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